
 

The Federation of Hackbridge Primary School and Spencer Nursery School 

Assessment, Recording & Reporting Policy 

 

This policy sets out the overarching key aims and principles for assessment across The Federation of Hackbridge Primary 
School and Spencer Nursery School. As an appendix to this policy, each school will have its own assessment procedures. 
 
This policy refers to the recommendations in the Final Report of the Commission on Assessment without Levels. It refers 
to statutory reporting requirements set out in the Education (Pupil Information) (England) Regulations 2005: schedule 1. 
It also refers to recommendations in Eliminating Unnecessary Workload Associate with Data Management. 
 
Aims and Principles 
Across the schools in our federation, we collect data that is purposeful, valid and reliable. We see assessment as an 
integral part of teaching and learning, and it is inextricably linked to our curriculum. We use three broad overarching 
forms of assessment: 

• day-to-day in-school formative assessment 

• in-school summative assessment (teacher assessment and standardised tests) 

• nationally standardised summative assessment. 
 
We create safe, supportive and engaging learning environments for our pupils and staff. We have high expectations and 
our staff are committed to planning and delivering learning experiences which meet the needs of all our pupils. We work 
towards closing gaps between different groups including, but not limited to, Pupil Premium, special educational needs 
and/or disabilities, English as an additional language, boys, girls, higher achievers and different ethnic groups. 
 
Curriculum – Statutory Guidance 
As a local authority maintained community school, we follow the National Curriculum set out by the Department for 
Education. We regularly review our curriculum to ensure that it is balanced and broadly based and make refinement 
where necessary. 
 
Assessment approaches 
Effective day-to-day in-school formative assessment enables: 

• teachers to identify how pupils are performing on a continuing basis and to use this information to provide 
appropriate support or extension, to evaluate teaching and plan future lessons 

• pupils to measure their knowledge and understanding against learning objectives, and identify areas in which 
they need to improve 

• parents/carers to gain a broad picture of where their child’s strengths and weaknesses lie, and what they need 
to do to improve 

 
Effective in-school summative assessment enables: 

• school leaders to monitor the performance of pupil cohorts, identify where interventions may be required and 
work with teachers to ensure pupils are supported to achieve sufficient progress and attainment 

• teachers to evaluate learning at the end of a unit or period and the impact of their own teaching, as well as to 
provide feedback to pupils on how they can improve 

• pupils to understand how well they have learned and understood a unit or theme of learning taught over a 
period of time. 

• parents/carers to stay informed about the achievement, progress and wider outcomes of their child across a 
period 

 
Nationally standardised summative assessment enables: 

• school leaders to monitor the performance of pupil cohorts, identify where interventions may be required, and 
work with teachers to ensure pupils are supported to achieve sufficient progress and attainment 

• school leaders to utilise prior end of key stage attainment data and PiXL key marginal data to measure pupils’ 
progress against targets from prior attainment 

• teachers to understand national expectations and assess their own performance in the broader national context 

• pupils and parents/carers to understand how pupils are performing in comparison to all pupils nationally 
 



Nationally standardised summative assessments include: 

• Progress Check at age 2 - This check is a requirement in the early years foundation stage and takes place 
between a child’s second and third birthday. It is different to the check that health visitors carry out. It helps to 
create a rounded picture of a child’s health and development. It sets out how the school and parents will work 
together to help a child’s continuing development. 

• Reception Baseline Assessment (RBA) – please note that the data from the RBA, including numerical scores, is 
not shared with pupils, parents/carers, teachers, or external bodies, including schools, and there are no 
published scores at pupil, school or national level 

• Early Years Foundation Stage (EYFS) profile at the end of Reception 

• Phonics Screening Check in the summer term of Year 1 (and Year 2 retakes of the phonic screen check if the 
threshold was not achieved in Year 1) 

• Key Stage 1 National Curriculum assessments in the summer term of Year 2 (teacher assessments supported by 
national test materials) in reading, writing and mathematics 

• Multiplication Tables Check in the summer term of Year 4 

• Key Stage 2 National Curriculum assessments in the summer term of Year 6 (tests and teacher assessments) 
reading, spelling, grammar and punctuation, writing and mathematics 

 
Adapting assessment approaches for pupils with special educational needs and/or disabilities (SEND) or English as an 
additional language 
For many pupils with SEND, the effort applied to learning is significant and any assessment should recognise this, along 
with the level of independence, whilst maintaining high aspirations and expectations. 
 
For pupils who have English as an additional language and are in the early stages of English language acquisition, 
teachers’ best efforts are used to ensure that pupils can show what they know and understand. 
 
Teachers make use of a range of formative assessment strategies, for example: 

• considering the full range of evidence to use, including photo, video and audio evidence 

• using reduced language to give appropriate verbal feedback to pupils who may struggle with language 

• teaching all pupils the skills of self and peer assessment 

• providing opportunities for pupils to share their thoughts, ideas and views through their preferred form of 
communication 

 
In relation to summative assessments, teachers consider whether any access arrangements may be required for pupils 
with SEND or English as an additional language. Access arrangements must never advantage the pupil. Any support 
should be based on normal classroom practice. 
 
Some pupils may not be able to access the tests, despite the provision of additional arrangements. 
 
Access arrangements may include: 

• adapting a test paper e.g. photocopying test papers onto coloured paper, enhance diagrams, enlarge text, 
prepare equipment 

• providing pupils with additional time 

• having assessment questions read orally to pupils 

• breaking up the length of a test with supervised rest breaks 

• allowing pupils to highlight passages of text (provided this reflects normal classroom practice) 

• allowing pupils to take the assessment one-to-one or in a small group as opposed to within the classroom 

• use of a scribe who writes out answers dictated by the pupil (if other options to enable the pupil to work 
independently are not appropriate and the use of a scribe reflects normal classroom practice) 

• transcripts (made at the end of a test if the marker will find it difficult to read the pupil’s writing) 
 
Please note that for Key Stage 2 National Curriculum assessments, schools must apply to the Standards and Testing 
Agency in advance for permission to use additional time, early opening (to adapt test materials) or compensatory marks 
for spelling (for pupils with a profound hearing impairment who do not lip read or use a signing system, or can only use 
fingerspelling signing). Further information can be found at https://www.gov.uk/government/publications/key-stage-2-
tests-access-arrangements  
 
For the national end of key stage statutory assessments, the DfE provide pre-key stage standards for teachers to use to 
assess pupils engaged in subject specific learning, but working below the standard of national curriculum tests. 

https://www.gov.uk/government/publications/progress-check-at-age-2
https://www.gov.uk/government/publications/reception-baseline-assessment-information-for-parents
https://www.gov.uk/government/publications/early-years-foundation-stage-profile-handbookhttps:/www.gov.uk/government/publications/early-years-foundation-stage-profile-handbook
https://www.gov.uk/government/collections/phonics-screening-check-administrationhttps:/www.gov.uk/government/publications/phonics-screening-check-sample-materials-and-training-video
https://www.gov.uk/government/collections/national-curriculum-assessments-key-stage-1-tests
https://www.gov.uk/government/collections/multiplication-tables-check
https://www.gov.uk/government/collections/national-curriculum-assessments-key-stage-2-tests
https://www.gov.uk/government/publications/key-stage-2-tests-access-arrangements
https://www.gov.uk/government/publications/key-stage-2-tests-access-arrangements


 
Assessment and Feedback 
Across our schools, we are committed to ensuring that assessment drives learning. Assessment is used to inform 
planning and teaching. 
 
In the Early Years Foundation Stage, ongoing observations and task activities are used to inform teacher knowledge 
about each pupil across the seven areas of learning. Teachers use the DfE Development Matters guidance document to 
make informed decisions about what a child needs to learn and be able to do next.  
 
Alongside teacher assessments (including questioning, observing work in class, pupil book studies and low stakes 
testing), standardised tests, in the form of PiXL papers or past years’ national summative assessments, are used in Years 
2-6 for reading and mathematics and internal moderation for writing and Science are used to add reliability and validity 
across Years 1 to 6. Foundation subjects are assessed against learning objectives to evaluate how strong progress is 
within each study.  
 
Children across the federation are encouraged to evaluate and reflect on their own work and learning and might also 
carry out peer assessment. Wherever possible, targets and next steps are set by the children with adult support. Children 
are encouraged to assess their own progress within lessons against the learning outcomes. We also teach our children to 
work with others to move on their learning and this can include peer assessment, talk partners, group work and 
developing the use of questioning. 
 
Teachers use questioning effectively to move on learning. We have an expectation for all children to contribute during 
discussion sessions and use, for example, strategies such as talk partners, thinking time and ‘no hands up’ to embed this. 
 
Teachers ensure that children are given effective and specific feedback, which allows learning to be consolidated and 
moved on. We use a Fast Feedback approach and feedback will therefore be unwritten. 
 
Recording 
We record formative and summative assessment information on Pupil Asset – a school management information 
software package for pupil assessment tracking which we have refined to reflect our school curriculum. 
 
Reporting to Parents/Carers 
In the autumn and spring terms, teachers hold individual pupil progress meetings with parents/carers. 
 
At the end of the summer term, a written annual report is sent home for each pupil which contains information on their 
attainment and progress across the year. 
 
For pupils in year groups where national standardised assessments have taken place, and pupils in Reception for whom 
the Early Years Foundation Stage Profile has been completed, those results are included within annual reports. 
 
For pupils in year groups where national standardised assessments are not scheduled, teachers make their own 
assessments of whether a child is meeting age-related expectations based on the National Curriculum for that year and 
how much of it they have learned or can do. This assessment information is included within annual reports. 
 
Any parent/carer who has any questions about their child’s outcomes should speak to their teacher in the first instance. 
They will be able to explain how they arrived at their judgement and discuss any concerns you might have. 
 
Equal Opportunities and Inclusion 
We carefully consider all policies with respect to the impact on equality and the possible implications for pupils and staff 
with protected characteristics. 
 
Monitoring this policy: 
The assessment policy will be reviewed by the Headteacher and Lead for Assessment at least annually. At each review, 
the policy will be approved by the governors’ Learning & Attainment Committee. 
 
Date Agreed: March 2023 

https://www.gov.uk/government/publications/development-matters--2
https://ivylearningtrust.org/fastfeedback/

